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Slika 1. Stanovništo u BiH prema spolu u 2013.
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APPENDIX 3 p2

1. Do you feel surprised, disappointed or satis ed with your results? Why?

2. Think about how your friends and family would  ll in this questionnaire. Do you think their answers would be 
similar to yours or different? Why? 

3. What experiences you had may have contributed to the way you answered those questions?  

4. What does it mean if someone answers that they feel uncomfortable in the situations described in this 
questionnaire? Does that mean that the particular person had prejudices towards certain social groups? Why 
or why not? 
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APPENDIX 3 p1
Questioning personal attitudes

12345
Completely 
comfortable

ComfortableNeutralUncomfortableCompletely 
uncomfortable

_________ You found out that your friend’s father has quit his job to stay home and take care of his children and 
his household.    

_________ You are visiting a doctor who is an opposite sex from you, and you wish to discuss intimate health. 

_________ You see a boy playing with a Barbie doll.

_________ You see a girl playing with cars.

_________ You see a businessman in a beauty parlor. 

_________ You see two girls  ghting.

_________ You see two boys  ghting.

_________ You fear  ying, but you are in a plane and  nd out that the pilot is a young woman. 
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APPENDIX 2

What is the sex of this person?

• A person who works in architecture, is married, has two children, likes skiing and skating and occasionally 
spends weekends on the mountain. They like to wear their hair short. They love to read about ghosts 
and aliens. 

• A person studying philosophy and planning to go to law school, 23 years old, currently in a long-term 
relationship, volunteers at local associations, likes to dance and watch old movies, and works out at the 
gym. 

• A person who is 68 years old, retired after teaching English in secondary school, married, has 3 children 
and 5 grandchildren. They like gardening, Shakespeare and music. 

• A person who graduated for a Faculty of Physical Education, coaches a local basketball team, is 26 years 
old. Married, no children, also likes to play the piano and paint. 

• A person who is 8 years old and in the third grade of primary school. They wish to study archaeology, 
they study German on weekends. They like to play video games. 

• A person who is 14 years old, plans to study to become a teacher, likes hunting,  shing and hiking. They 
like to watch science  ction. 

• A person who repairs cars, is 22 years old, enjoys swimming, is not in a relationship, does not go out on 
dates. Favorite movie: Gone with the Wind. 

• A person who is studying psychology, is 18 years old, plans to study psychology. They don’t smoke or 
drink. Favorite TV program: ‘Zadruga’.
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APPENDIX 1 

HUNT
Divide the tasks among the groups, who will take notes, whether one group is looking for cars, the other looking 
for people, and so on. Leave the room/building where the training takes place and try to  nd the people on the 
list as quickly as possible and write down your observations.

1. 6 persons, 3 men and 3 women 
(how do they look like, what do they wear, what do they carry in their hands or shoulder/s, how do they walk, 
how do they talk)

2. 6 cars, that is male or female drivers
(who is driving, who are the passengers)
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THE FINAL ROUND 

At the end of each workshop, invite the participants to share with the group what they learned, what surprised 
them, what they already knew.
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• Examples of behavior of potential victims of violence: The person becomes silent and seems nervous 
when their partner is around. The person looks as if they are afraid of making them angry. A person 
regularly sends pictures to their partner to prove who they are with and where they are. A person has 
bruises or scars, for which they  nd excuses. A person changes their style of dressing and their company 
(for example, a girl no longer hangs out with boys). The person leaves the lecture to answer the phone 
of their partner because they must answer. The person begins to isolate themselves from their longtime 
friends. The person’s partner broke the phone, which they explain is their own fault... 

• Examples of the behavior of potential perpetrators: The person does not allow their partner to talk. A 
person searches for regular pictures of their partner to see who they are with and where they are... 

• After you have listed all forms of behavior that could indicate violence in a relationship from the 
perspective of the victim and the perpetrator, invite the participants to make a list of behaviors that 
indicate a quality relationship. 

• Examples: A person freely expresses their feelings or keeps them to themselves. A person has the right 
to express their opinion. A person feels safe. A person feels that their partner treats them with respect. 
A person has time for themselves. A person says NO when they feel it is necessary. A person is not afraid 
to end the relationship... 

• Lead a discussion about how many of their peers are currently in potentially abusive relationships and 
how they can help those people? What is the right approach? What forms of assistance are available? 

• Examples: Listening without judgment. Providing support. Identi cation and calling violent behavior for 
what it is, violent behavior. Encouraging the person to reach out for help. By sharing information about 
the existence of the SOS hotlines...

Conclusions from this exercise: 1. how to recognize the victim and the perpetrator of 
violence or a violent relationship 2. how to recognize a quality relationship 2. how to help 
a victim of violence can be used for a campaign against violence in youth relationships and 

distributed via social networks. 
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live? What kind of cases have you heard about? Think about whether you have ever done violence to 
someone, at least unintentionally?

Forms of violence: physical, psychological, verbal, economic, sexual

• Present information about what gender-based violence is and what forms of violence exist. 

The term gender-based violence can be used to describe any form of violence – physical, sexual, psychological, 
economic or socio-cultural – that has a negative effect on a person’s physical or mental health, development 
and identity, and that is a consequence of gender-based inequity. Violence is a conscious violation of the 
mental or physical integrity of another person. 

Gender-based violence is directed at a person because of their gender or sex. Gender-based violence also 
affects men. For example, boys and men who do not display traditional “masculine traits” experience ridicule 
and violence. However, gender-based violence affects girls and women more and that is why it is often referred 
to as violence against women (Council of Europe, 2009). In any case, gender-based violence is a serious obstacle 
to achieving equity between women and men and is a violation of human rights. 

Gender-based violence exists in all countries, regardless of culture, class, level of education, nationality and 
origin.

Additional activity

Aim: Recognize a potentially violent relationship and/or violent behavior 

Recommended time: 30 minutes

Necessary materials: Hammer papers

Steps:

• Offer some examples of the behavior of people in violent relationships and invite the group to add on 
the hammer paper the types of behavior that they think may indicate violence in that relationship. 
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segregation, issuing orders to others to discriminate and encouraging discrimination.

Examples of forms of discrimination:

SPEECH - when you say something that puts the other person in a disadvantageous position, for example 
“Those women have no idea!” or calls for lynching on social media, which are considered hate speech; 

BEHAVIOR - when we prevent a disabled person from technically approaching a building; 

DIRECT REVOCATION OF RIGHTS – preventing a person of Roma origin from enrolling in school just because 
they are of Roma origin. 

Discrimination may be: 

Individual and/or Structural (some countries discriminate against women by depriving them of the right to vote 
or the right to decide independently whether to give birth to a child or not);

GENDER-BASED VIOLENCE

Exercise 5

Aim: Get introduced to the meaning of the term gender-based violence and its different forms.  

Recommended time: 30 minutes

Necessary materials: Hammer papers

Steps:

• Divide the participants into three groups, write on three hammer papers: 1. What do you think of 
when you hear the word violence? 2. What forms of violence are you familiar with? 3. What are the 
consequences of violence? 

• Questions for discussion: What does violence represent for you? What forms of violence exist? Have 
you heard of any violence in youth relationships in your school and/or the environment in which you 
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• Present information about what discrimination is and what forms of discrimination exist. 

Image 13. Presentation of exclusion as a form of discrimination, Source: Google

Discrimination is equal treatment of unequals, and unequal treatment of equals! 

DISCRIMINATION is any distinction, exclusion or deprivation that is made on the basis of sex, and with the 
consequence or purpose of endangering or preventing the acquisition or realization (and on the basis of the 
equality of men and women) of human rights and basic freedoms in the political, economic, social, cultural, civil 
and/or another sphere.

FORMS OF DISCRIMINATION

Immediate or direct discrimination is generally easily recognizable and visible because those who act in a 
discriminatory manner do not hide their behavior. Sometimes they will publicly represent and defend their 
views, and making a difference between certain persons often justify it with some “higher” goals. 

However, a much bigger problem is indirect discrimination, which is not visible at a  rst glance, is hidden 
and occurs in the case when the person who acts in a discriminatory manner does not actually want such 
discriminatory treatment to be visible. Of course, this kind of discrimination is sometimes dif cult to notice as 
well as dif cult to prove, because, as a rule, it is hidden behind an apparently equal treatment, even though the 
real goal is actually discrimination. 

The law recognizes and de nes other forms of discrimination, namely: harassment, sexual harassment, mobbing, 
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Exercise 4 (alternative)

Aim: Get introduced to the meaning of term discrimination and its different forms. 

Recommended time: 25 minutes

Necessary materials: 2 scenarios

Steps:

• Divide the participants into two groups and assign one scenario to each group. The instructions for the 
participants are that they can divide the roles among themselves, that the goal of this exercise is to show us 
the situation on paper. They can give themselves names, dialogues, whatever they wish. 

a) She comes to an interview for a job in the IT sector. The position is at the help desk and the candidate (as 
stated in the job advertisement) is expected to participate in the maintenance of all computer equipment 
in their organization, including minor repairs, replacements and settings. She has the speci ed experience 
that the employer is looking for, but she has not been employed for two years. She got pregnant during 
her last employment and lost her job. The employer wants to know if the small child will interfere with her 
business duties and if she is planning another pregnancy. The employer also asks questions about the 
candidate’s physical  tness to carry and transport equipment. 

b) Every day after class in the technical of ce, the teacher asks the boys to stay longer because together 
they would unpack the equipment, put away and pick up the cables, and put the tables back in their places. 
She asked the boys to stay longer because it was already late and because the boys were stronger. The girls 
can go home right after class, but they are expected to prepare and bring refreshments tomorrow. She let 
the girls go home earlier so they don’t have to come back after dark and they are better at cooking anyway. 
One boy rebels because he wants to return home earlier and not after dark. 

• Both groups will perform the scenario for other participants who will be spectators. After the performance 
of each of the scenarios, the leader asks the participants: What did you see? Is this acceptable? Is this 
discrimination?  
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DISCRIMINATION

Exercise 4

Aim: Get introduced to the meaning of the term discrimination and its different types. 

Recommended time: 30 minutes

Necessary materials: Hammer papers, Flipchart

Steps:

• Divide the participants into three groups, write on three hammer papers: 1. What do you think of when 
you hear the word discrimination? 2. What forms of discrimination are you familiar with? 3. What are the 
consequences of discrimination? 

• Discussion questions: What does discrimination mean to you? What forms of discrimination exist? Is 
discrimination violence? What forms of violence does it include? Have you heard of any discrimination in 
your school and/or the environment in which you live? What kind of cases have you heard about? Does 
labelling fall into discrimination? In what way? Think about whether you have ever discriminated against 
someone, at least unconsciously? What type of discrimination does this situation represent? What 
consequences does discrimination have on you and on other people? Does the media discriminate, 
and if yes, in what way?

Examples of discrimination against women in BiH society for discussion: Are women in BiH paid less than men 
for the same job? Are they equally represented in politics? Do they have the ability to be spiritual leaders? Do 
they experience sexual harassment at school and at work? Are they asked questions about family planning 
during job interviews? Do they issue diplomas in the masculine gender?

• Present information about what discrimination is and what forms of discrimination exist.
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If such statements are spoken or written in a public space, then in addition to the psychological, this type of 
violence can also have a social component. 

***Unlike stereotypes, prejudices are more intense attitudes, accompanied by emotions (very often hatred) and 
readiness for action. When we include emotional competence in a stereotype and shape our behavior based on 
it, the stereotype becomes prejudice which leads to discrimination.

Additional activity

Aim: Questioning personal prejudices

Recommended time: 15 minutes

Necessary materials: Printed questionnaires. (Appendix 3)

Steps:

• Distribute the questionnaires to the participants and explain that they should  rst look at the  rst page 
of the assignment. To look at each statement and rate how they feel about that statement on a scale of 
1 to 5 (1-completely comfortable to 5-completely uncomfortable).

• Explain to the participants that all feelings are ok and that they will not share the results with the rest of 
the group. That, the purpose of this exercise is to make them aware of their own prejudices. Share with 
the group an example of your “completely uncomfortable” and mention that all of you are products of 
the society in which you live.

• Invite the participants to turn the sheet and answer the questions. Note once again that if they answered 
the questions with a completely uncomfortable voice that it does not mean that they are a bad person 
full of prejudices but someone who knows themselves and the reasons for thinking in a certain way.



54

are feminine. Does it have to do with some of our generalized beliefs about the sexes? 

• Present the de nitions of gender stereotypes and prejudices.

Exercise 3 (alternative)

Aim: Understanding the presence of gender stereotypes and prejudices

Recommended time: 30 minutes

Necessary materials: Printed sheets with descriptions of people. (Appendix 2)

Steps:

• Distribute sheets with descriptions of people to all participants and ask them to mark on the paper 
whether these people are male or female. For example, description A person who: studies philosophy 
and plans to enter law school, is 20 years old, currently in a long-term relationship, participates in local 
politics, likes to dance and watch old movies and works out at the gym.

• Together, start reading the descriptions of the people offered and ask the group who guessed that 
the person in question is a man or a woman. Why? Based on what? (note there are no biological 
characteristics in the descriptions).

• Whether, and to what extent, our assumptions that people are men or women have to do with some 
generalized beliefs we have about women or men (for example, which man watches the show ‘Zadruga’).

• Present the de nitions of gender stereotypes and prejudices.

GENDER STEREOTYPES are generalized beliefs about typical characteristics of women or men, such as beliefs 
about physical characteristics, personality traits, business preferences or emotional predispositions of women 
and men. 

GENDER PREJUDICE is any statement or behavior based on stereotypes of separate roles for boys and girls. 
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GENDER STEREOTYPES AND PREJUDICES

Exercise 3

Aim: Understanding the presence of gender stereotypes and prejudices

Recommended time: 30 minutes

Necessary materials: Printed color pictures of tools, objects, clothes that are used to do a certain job (for 
example, ballet shoes, painting brush, airplane, hair cutting scissors, pots, and so on). Do not show those 
pictures to participants in advance. Flipchart. 

 

Image 13. Stethoscope and ballet shoes, Source: Google Images

Steps:

• Explain to the participants that you are playing pantomime. That each of them will get a picture with an 
object, tool, clothes used to perform a certain job, and they should pantomime that job to the group 
and the rest of the group should guess which job it is. The person who guesses the job has the next turn.

• On the  ipchart, write down the spoken occupations, for example, doctor, hairdresser, ballerina, gymnast, 
teacher, car mechanic. Write occupations as you hear them.

• Lead a conversation about how many occupations they guessed are masculine, and which occupations 
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GENDER RELATIONS are the social relations between men and women that shape access to and control over 
resources. 

Gender roles and responsibilities: Gender de nes the roles and responsibilities that women and men, girls 
and boys have in a given context and culture: roles at home/household, at school, at the workplace, in the 
community, in a political organization, in government, and so on. Such roles and responsibilities vary by gender. 
In many contexts, women are expected to primarily take care of family and children, while men are predominantly 
in the public sphere and the labor market. However, in some cultures men take on more and more responsibility 
in the private sphere and women do the same in the public sphere. 

Productive and reproductive work: Women and men have several roles related to their work. Productive work 
refers to any job that generates income, most often outside the household sphere, that is, on the labor market. 
In the household sphere, productive work most often occurs as work in agricultural farms, where men are 
more often the bearers of control over production and  nancial resources, and women are more often helping 
members of the household, whose work is generally less valued and often not considered. Reproductive work 
refers to household work, raising children, cooking, cleaning and other domestic tasks. In our country, this is 
predominantly the responsibility of women, but men also often perform reproductive work, for example taking 
care of home repairs or washing cars. Reproductive work generally does not generate any income, but it affects 
the family and social economy. Community work refers to work and time devoted to political, religious or social 
activities in organizations or other activities in which women and men participate. Usually, men’s engagement 
in community work is valued more than women’s engagement. 

Access to and control over resources: Resources are means and goods, including: economic (household 
income, property), productive (land, equipment, tools, labor, credit, and such), political (leadership, information 
and organizational skills), time. Access to resources implies that women and men use and bene t from resources 
(material,  nancial, human, social, political, and such). Control over resources implies that both men and women 
can gain access to resources and make decisions about the use of those resources. For example, control over 
land means that women can access land (use it), own land (can hold legal title), and make decisions about 
whether to sell or rent the land. Uses relate to economic, social, political and psychological, and they arise from 
the use of resources, including the satisfaction of both practical needs (food, housing) and strategic interests 
(education and training, political power).
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a personal perspective, but that they answer from the perspective of society, what BiH society expects 
from men/young men and women/young women.

• Ask the group that was assigned a hammer with the inscription “Be a man”, what this message “Be a 
man” means to them.

• How are men different from women? (expect answers like stronger, more muscular...), How does a real 
man feel? (expect answers powerful, con dant...), How do real men express their feelings? (expect 
responses with noise, silence...), How do real men behave in relationships? (expect answers such as 
aggressive, dominant...) What jobs does a real man do? What is his role in the family?

• Let them stick the answers to the questions on a hammer with the inscription Be a man.

• Ask the group that was assigned a hammer with the Behave like a lady sign, what this message Behave 
like a lady means to them.

• How do women differ from men? (expect answers such as softer, more beautiful...), How does a real 
woman feel?, How do real women express their feelings? (expect the answers crying, silence...), How 
do real women behave in relationships? (expect answers jealously, childishly...), What jobs does a real 
woman do? What is her role in the family?

• They should stick the answers to the questions on a hammer with the inscription Behave like a lady.

• What happens to people who do not  t into these expectations? How does society treat them?

• Try to lead the group to the conclusion that these are social expectations that are not realistic, and that 
society punishes those who step out of their assigned gender roles (sometimes the punishments are 
greater for men who, according to society’s views, do not  t into gender roles or, for example, behaving 
in a feminine manner).

• Present de nitions of gender norms, roles and relationships.

GENDER NORMS are a set of prescribed expectations that a society places before an individual. 

GENDER ROLES are a collection of characteristics, ways of behaving, attitudes, activities, norms, obligations 
and expectations that a certain society or culture assigns and demands from people in regard to their gender. 
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3. Women/Young women – privileges 4. Women/Young women – responsibilities.

• Explain to the participants that they should not be guided only by their own experiences and lives but 
should try to see the responsibilities and privileges from the perspective of the wider traditional society.

• During the work, help the participants list examples of the privileges and responsibilities of men/young 
men and women/young women in our society (for example, military duty, contraception, housework, 
raising children,  nancial responsibility, and so on).

• After the participants have written the examples on the hammer papers, place the hammer papers on 
the wall for everyone to see. Line up the hammers papers by putting Men/Young men - Privileges and 
Women/Young women Responsibilities and vice versa next to each other and start a discussion.

• Encourage the participants to share with the group what they see and try to lead the discussion in the 
direction of recognizing the unequal division of labor (if any) and the fact that the privileges of one sex 
are the responsibilities of the other sex and vice versa.

• How does this presentation of privilege and responsibility affect the distribution of power, who has 
power?

• Present de nitions of gender norms, roles and relationships.

Exercise 2 (alternative)

Aim: Understand gender roles and social expectations

Recommended time: 20 minutes

Necessary materials: 2 hammer papers with titles 1. Be a man 2. Behave like a lady, post-its, and pencils/pens

Steps: 

• Divide the participants into two groups and assign them hammer paper with one of the inscriptions. Try 
to have both boys and girls in both groups. Remind them that they do not answer the questions from 
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The pictures show two people who were born with the biological characteristics of a woman and were raised and 
socially accepted as men. One of the best proofs of gender as a social construct is the existence of ‘virdžina’. 

‘Virdžina’ is a cultural phenomenon and an old custom related to the areas of northern Bosnia and Herzegovina, 
Montenegro, Kosovo and northern Albania. According to this custom, in families without a “male head”, a 
female child, at the request of her parents or the wider community, assumes the role of a man, vowing celibacy. 
As for religious af liation, the phenomenon is represented by members of all three religions present in these 
areas, among Orthodox, Catholics and Muslims. 

Social conditions in some areas of the Balkans led to the appearance of women who renounced their female 
identity and assumed a male one. They can be divided into three groups: recluses - girls from birth raised as 
boys whose true gender used to remain a secret until the end of their lives, ‘virdžina’ - girls who in adulthood 
renounce marriage and assume the role of a man due to family needs, and ‘tombelia’ - women who, out of 
their own desire to remain celibate, decide to vow virginity and live as members of the opposite sex. In all the 
mentioned categories of women-men, due to a great distance from femininity, aversion towards the female 
gender in general was very often developed, and almost misogyny arose because they were given greater 
rights and respect when entering the male role. For this reason, they felt superior to other women and took an 
attitude towards them equal to that characteristic of men.

GENDER ROLES

Exercise 2

Aim: Understand gender roles and responsibilities and privileges that those roles have

Recommended time: 20 minutes

Necessary materials: 4 hammer papers

Steps: 

• Make 4 groups (1,2,3,4 all 1s together, 2s, and so on), make sure you have an equal number of girls and 
boys in all 4 groups.

• On 4 pieces of hammer paper, write 1. Men/Young men – privileges 2. Men/Young men – responsibilities 
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Additional activity

Aim: Understand gender as a social construct

Recommended time: 5 minutes

Necessary materials: Images/photos of ‘virdžina’ (concept of ‘virdžina’ is explained further in text) 

What do you see? Who do you see?

Image 11. Virdžina, Source: Google images

Steps:

• Show images of various ‘virdžina’ (at the beginning, do not use the name ‘virdžina’ or provide any explanations) 
and ask participants what they see, who they see?  

• Most of the participants will answer those questions saying that they see two grandfathers, two older men, 
and further they will try to identify their emotions, describe their clothes or surroundings.  

• Present ‘virdžina’ to them and give them a short overview of their history.  
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Image 10. Sex and gender, Source: FEMREVOLT

Sex: 

Young women menstruate, while young men don’t. 

Young men have testicles, while young women don’t.  

Women have breast which may be used for breastfeeding, while men don’t.  

Gender: 

Statistics and studies in the western countries show that women earn less than men doing the same job.

In BiH, studies show that women do more household chores then men.  

In Saudi Arabia, men are allowed to drive cars, and women are not. 
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• After listing the differences, ask the participants if they see the difference between the mentioned 
differences, get them to recognize biological differences (hormones, chromosomes, genitalia, physiology, 
hairiness, and such) and gender, social conditioning of differences (makeup, hair, clothes, presentation, 
and such). 

• Present the theoretical difference between sex and gender.

SEX* - biological characteristics of the human species on the basis of which male or female sex is determined. 
They are the same all over the world, which means that male and female children in Africa, Bosnia and Herzegovina 
and Canada have the same biological characteristics. Therefore, on the basis of biological characteristics such 
as hormones, body structure, reproductive organs, we divide human beings into male, female and intersex** 
genders. 

GENDER - social concept that refers to the expected, imposed or adopted social behaviors of men and women, 
which are determined by culture, tradition, religion, time, and so on, and which includes the way of dressing, 
acceptable and unacceptable behaviors as well as permitted and prohibited emotions. This concept determines 
the mutual relations between men and women, their responsibilities and opportunities and their role in society. 

*Sex is determined (ASSIGNED) at birth based on reproductive orans (genitalia).   

**Intersex persons have an atypical development of sex within their genitalia (reproductive organs), chromosomes, 
hormones, and/or gonads.
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Exercise 1 (alternative)

Aim: Understand differences between sex and gender

Recommended time: 30 minutes

Necessary materials: Images of famous youth in uencers of both sexes

Steps:

Image 9. Representation of in uencers of both sexes. Source: Google images

• Display images/photos of in uencers of both sexes and invite participants to identify the differences 
between men and women based on what they see.

• Place the hammer paper and write down on it all the differences that the participants state. Write down 
the sex differences on one side of the hammer paper and the gender differences on the other without 
identifying the columns as Sex and Gender at this time.
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SEX AND GENDER

Exercise 1

Aim: Understand differences between sex and gender

Recommended time: 45 minutes

Necessary materials: Instruction sheets for participants (APPENDIX 1), Hammer paper, Flipchart

Steps: 

• Divide the participants into two or more groups depending on the number of participants.

• Explain that you are sending them hunting and that they have the task of following the instructions on 
paper: a) to identify three men and three women on the street and write down what they look like, what 
they are wearing and what is on wrists/hands, how they are similar and how they are different, b)  nd six 
moving vehicles and write down who are the drivers and who are the passengers. Note that the exercise 
is competitive and that the  rst team to complete both tasks wins.

• Ask the groups to share their observations. Lead a discussion about their observations and at the end 
ask the question, what are the differences between men and women?

• Place the hammer paper and write down on it all the differences that the participants state. Write down 
the sex differences on one side of the hammer paper and the gender differences on the other without 
identifying the columns as Sex and Gender at this time.

• After listing the differences, ask the participants if they see the difference between the listed differences, 
get them to recognize biological differences (hormones, chromosomes, genitalia, physiology, hairiness, 
and such) and gender, social conditioning of differences (makeup, hair, clothes, presentation, and such).

• Present the theoretical difference between sex and gender.

Assuming that in the earlier presentation the participants identi ed a greater number of male drivers than 
female drivers, ask the question whether the fact that when men and women drive, men drive has something 
to do with sex (biology) or gender (social construct).
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children?

• In accordance with the presentations of the participants, remind the participants that women today 
and women three or four generations before them lived completely different lives. Brie y introduce 
the participants to the history of women’s rights in our society. Resource https://www.youtube.com/
watch?v=BSuavs6jyqo&t=2s

Second part (alternative introductory exercise)

Aim: Introduction of participants, introduction of topic.

Recommended time: 15 minutes (depending on group size)

Necessary materials: Hammer paper, Flipchart

Steps:

• Make a circle of introductions in which each of the participants will introduce themselves by name and share 
with the group the meaning of their name. If one of the participants does not know the meaning of their 
name, ask someone to assist you and to search for the meaning of the name.

• Write down the meanings of the names on a hammer paper and pay attention to the meanings of female 
and male names. (for example, virtuous, strong,.. and such). Are the meanings of names different for men 
and women? Why? How do name meanings describe men and/or women? Are they making some kind of 
division? What kind? 
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Second part

Aim: Introduction of participants, introduction of topic.

Recommended time: 30 minutes (depending on group size)

Necessary materials: 

Steps:

• Explain to the participants that in this workshop you will be introducing yourselves in a slightly different 
way. Ask them to introduce themselves with their name, sex, current educational status, ambitions and 
wishes they have regarding their education and employment, whether they are planning a family, and 
if they are, how many children they wish to have. The facilitator starts the round with their presentation 
in accordance with the instructions they gave to the participants. For example, My name is Jasmin or 
Jasmina, I attend high school, I plan to graduate from medical school, work as a doctor, I want marriage 
and a family, and I plan to have two children ... It is important to be authentic and if you are not planning 
higher education or a family to say so.

• In the second round, ask the participants to present their parents, their marital status, level of education, 
employment, number of children. Explain to the participants that the goal of this introduction is not to 
point out privileges or the lack of them, but that you want to look at the lives of different generations in 
our society. The facilitator starts the circle again with the presentation of information about their parents.

• In the third round, ask the participants to present their grandparents, their marital status, level of 
education, employment, number of children. Explain to the participants again that the goal of this 
introduction is not to point out privileges or the lack of them, but that you want to look at the lives of 
different generations in our society. The facilitator starts the circle again.

• Encourage the participants to share with the group their observations regarding the presentation of 
marital status, level of education, employment, number of children in three generations of one family. 
What do they notice? Is the level of education the same for men and women in different generations? 
Are men and women equally employed in different generations? Do they have the same number of 
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INTRODUCTION TO WORKSHOPS

The workshops rely on an experiential learning model in which relevant theory and information are presented, 
and participants are encouraged to question and analyze their own and other people’s experiences and lives 
with the aim of understanding the context of gender and its impact on inequalities between men and women.

Introductory activity:

First part

Aim: Creating a positive atmosphere in the group, introduction of participants, motivation for learning. 

Recommended time: 5 minutes (depending on the group size)

Necessary materials: Hammer paper, Flipchart

Steps:

• Invite the participants to get comfortable, present the workshop plan, training objectives, explain how 
experiential, workshop learning works and encourage them to actively participate. 

• At the top of the hammer paper, write the Group Agreement and place it in a visible place in the hall, 
noting that you can revise this agreement at any time. Start with the question: What do you, participants, 
need during our joint work to feel safe, motivated, relaxed? Offer a couple of examples and write down 
suggestions that the majority agree with. For example, Silenced phones... 

• Write down all suggestions and note once again that you can change the rules of group work depending 
on group or individual needs. 
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Instructions for future workshop facilitators on the topic of basics of gender: 

In addition to the information offered in this Manual, we would like to encourage you to also look at the 
literature used, to explore the wealth of information available on the Internet on this topic and to create your 
own content. Allow yourself to form your own opinion about the position of men and women in our society, 
educate yourself on the history of the women’s movement in the world and in BiH in order to better understand 
how women are excluded from regular educational content, and to gain an understanding of how sensitive the 
position of women in our society. 

Before holding your  rst workshop, create a script for yourself that will include everything you plan to say and 
share with the group. Further in this Manual, you have a choice of exercises that you can combine according to 
your interest, knowledge and comfort level. Feel free to be creative and adapt the exercises to your personality. 
It is important for you to achieve the goal and not to blindly follow the instructions. It would be best if the 
workshops were conducted in pairs where one facilitator leads one exercise and the other assists and vice versa. 
If you are able, try to conduct the workshops with a partner of the opposite sex. It is important to present the 
perspectives of both sexes. Try to  nd a way to encourage equal participation of both boys and girls and make 
it clear that the workshops you facilitate do not treat men as oppressors and all women as victims, but to look 
at how patriarchy and traditional gender roles treat both men/young men and women/young women.
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Workshop proposals 
for youth 
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13. encourage women who have survived violence, through analytical reporting or a careful personal approach, 
to speak more strongly about violence; 

14. include more experts from different  elds, give space to sociologists, psychologists, social workers, but not 
exclusively separate from texts or reports on examples of committed violence; 

15. in the reports, they emphasize and remind more often of the punishments that follow for people who 
commit violence; 

16. they avoid indirectly providing reasons and justi cations for violence in such a way that they assign women 
exclusively the role of wife, partner in an emotional relationship and the like, that is, they avoid stereotypical 
gender roles; 

17. avoid bombastic titles and the use of sensationalist words such as “shocking”, “brutal” or “horri c”; 

18. place examples of violence against women in the context of a social problem and do not report on them as 
isolated cases of criminal acts and do not portray women as victims and thereby further victimize them; 

19. violence against women and domestic violence are not treated as an accident or tragedy but as a social 
problem; 

20. more actively exchange information with the governmental and non-governmental sector in the  eld of 
combating gender-based violence against women, and in reporting be more aware that, in addition to being 
informative, they can also act educationally. 

How can youth make changes? It is necessary to create a national public campaign for the purpose of 
promoting gender equity. Current public campaigns at the national level are often of a local character, focused 
on days of activism (16 days of struggle against the Nazis), organized by non-governmental organizations. The 
national public campaign for the purpose of promoting gender equity should include youth, representatives of 
governmental and non-governmental organizations, and be represented throughout Bosnia and Herzegovina. 
This type of campaign requires that the content and media used be adapted to different age groups, and this 
is a task that should be undertaken by youth, since only youth can address their peers in the right way. 
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6. take a more proactive approach to the topic of violence against women, not relying exclusively on information 
provided by police sources or non-governmental organizations in the  eld, in such a way that they more often 
produce analytical articles that will treat these topics and call on competent institutions to act; 

7. approach reports on committed violence against women or domestic violence in terms of the social problem 
of gender-based violence and treat them thematically, and not often in the columns of ‘dark chronicles’, without 
context and brie y; 

8. whenever possible, do not rely on short agency news or news from online portals in topics about violence 
against women, but whenever possible use longer journalistic forms such as interviews, comments or investigative 
stories; 

9. if there is no clear interest of the public, they avoid publishing explicit photos and recordings, since such 
a practice is contrary to ethical standards, it can harm the people who have been subjected to violence and 
disturb the public, they protect women’s intimacy from unjusti ed and sensationalistic disclosure in public and 
pay attention not to publish unveri ed information, especially those that may endanger women who have 
suffered violence; 

10. topics involving personal tragedies are treated with special attention, and persons who have been subjected 
to violence are approached with respect and without victimization. Portraying women as victims in public can 
create the impression that they are powerless and weak because they are women, and therefore they should 
carefully  nd a balance between respect for them and the interest in having the story published, but also the 
impact of this publication on the reputation and life of the persons involved in a story, especially if it is about 
children; 

  11. do not reveal the personal data and visual identity of a woman who has suffered violence, except when 
she clearly wants it, since it may harm her and her family; 

12. carefully decide on the disclosure of the identity of the perpetrator of violence, which should not always be 
done, as this may lead to the disclosure of the identity of the person against whom violence was committed, 
but also for reasons of presumption of innocence; 
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Gender equity in media is achieved through a precise selection of sources and stories, by eliminating stereotypes, 
that is, through a fair way of portraying women and men as individuals, without adding the characteristics of 
the group to which they belong (a woman is a mother, gentle, fragile, emotional, and such, a man is strong, 
brave, active, and such). Equal use of both men and women as sources for different topics, use of a database of 
experts in different  elds. Not using sexist and gendered descriptions of women and men. The use of gender-
sensitive language in increasing the visibility of women and women’s work.

Based on the Research on Media Reporting, UN Women created recommendations for responsible and 
correct reporting on gender-based violence, taking into account existing Bosnian and international laws, 
recommendations, ethical principles, codes, rules and good practices. 

1. through their work and activities in the media, they promote gender equity in accordance with domestic and 
international recommendations and laws and deviate from the stereotypical and sexist portrayal of women in 
media reports; 

2. take more responsibility in promoting the dignity of women,  ght against discrimination against women and 
sexism and work to change stereotypes; 

3. respect the provisions of the Law on Gender Equality of Bosnia and Herzegovina, which prohibits the public 
display and presentation of any person, including women, in an offensive, belittling and humiliating manner in 
terms of their gender; 

4. use the Code for Press and Online Media in Bosnia and Herzegovina and the Code on Audiovisual Media 
Services and Radio Media Services as the basic principles of the professional performance of journalistic 
activities, and especially that in terms of gender-based violence against women, they do not publish any content 
that directly or indirectly puts women in an unequal position or discriminates against them on the basis of their 
gender; 

5. continuously work, in cooperation with the institutions that deal with it, to raise awareness about the problems 
of gender-based violence against women in all its forms: physical, sexual, psychological and economic, and not 
only when it happens; 
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The number to the police is 122.

MEDIA
The media have an additional responsibility, since the Law on Gender Equality also stipulates the obligation for 
the media to design programs that will promote gender equity. A society with dominantly patriarchal patterns of 
behavior, such as that of Bosnia and Herzegovina, is also the most challenging to work on changing perception 
and behavior when it comes to inequity, inequality and discrimination based on gender. In this regard, the 
media has one of the most challenging, but also the most important roles. 

UNESCO’s recommendations on how to contribute to the adequate representation of women and men in the 
media indicate that for an accurate depiction of our societies, it is necessary to have comprehensive and diverse 
reporting practices, and that it is crucial that the news re ect the world as seen through the eyes of women 
and men. Women should be part of all levels of media organizations, including reporters and decision makers. 
Having more women in the newsroom is not enough to ensure gender-sensitive reporting. The nature of news, 
the decisions about what is worth reporting, must also change. Women must be engaged more as sources 
and subjects of stories. They should be interviewed as commentators and experts. Women are interested, care 
and write about topics that interest men. However, it is important that both sexes do not isolate themselves in 
gender divisions and avoid any separation along gender lines in terms of who writes about what. All journalists 
can play a role in changing attitudes towards women and gender stereotypes. 

The Agency for Gender Equality of BiH and the Ministry of Human Rights and Refugees of Bosnia and Herzegovina 
have also issued recommendations regarding gender stereotypes and sexist attitudes and language in the 
media in BiH, which calls on the media to: Through the development of their professional standards, establish 
measures that would prevent the reproduction of gender stereotypes and prejudice in their work. To develop the 
awareness of male and female journalists through their professional training in order to include the dimension 
of gender equity in journalism and the media. To strive for a more balanced representation of women in the 
media. To refrain from reproducing gender stereotypes and prejudices, sexism, misogyny and hate speech 
in their work and to refrain from publicly portraying and representing any person in an offensive, belittling or 
humiliating manner, in regard to gender. 
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The family, as the basic cell of society, should be the place where men, women and children feel the safest. In 
numerous situations when this is not the case, the entire society and public institutions should be maximally 
involved. The responsibility of reporting is not and should not be solely on the victim of violence. It is necessary 
to create education programs through media campaigns that will introduce the public to different forms of 
violence, available forms of assistance and application processes. 

The current standard of services provided to victims of gender-based violence is not the same throughout BiH 
and too often depends on the mood of of cials and the availability and quality of safe houses and other forms 
of assistance. Risk assessment and protective measures must be equally available and effective throughout BiH. 

The organization of education on the topic of prevention of gender-based violence and promotion of gender 
equity for male and female students and teaching and professional staff in primary and secondary schools, male 
and female students as well as academic and professional staff in higher education institutions, workers in social 
and health care institutions is of extreme importance, judicial authorities, police of cers, employees of public 
and private institutions. 

How can youth make changes? Men and women, young men and women who are educated on the topic 
of prevention of gender-based violence and gender equity will create a world in which violence is socially 
unacceptable and set new standards according to which the justi cation of violence and the reduction of the 
severity of the consequences faced by the victims are socially unacceptable. 

In Bosnia and Herzegovina, there are SOS hotlines for reporting violence in both entities. Federation of BiH 
SOS hotline 1265. Republic of Srpska SOS hotline 1264. 

There are eight safe houses on the territory of BiH with a total of 200 available places for women and children 
who are victims of violence. Safe houses are located in Sarajevo, Tuzla, Biha, Zenica, Mostar, Modria, Banja 
Luka and Bijeljina. The local democracy foundation offers free legal assistance on phone numbers 033 570 560 
and 033 570 561. Psychological and legal counseling is offered by the organization Medica Zenica. They also 
have a central of ce where violence can be reported on the number 032 463 920. The Association of United 
Women Banja Luka also has a free legal consultation, and an appointment can be made by calling the numbers 
051 463 143 and 051 462 146. 
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household chores. Education about gender and career choice, employment with a focus on future secondary 
school and university students.

POLITICAL PARTICIPATION, PUBLIC LIFE AND DECISION-MAKING 
It is necessary to adopt amendments to the Election Law of BiH in order to respect and guarantee the quota 
of 40% of female candidates on electoral lists, and to amend the Law on the Council of Ministers of BiH to 
ensure a parallel quota of 40% for the representation of both sexes in the higher executive power at the state 
level. In order to ensure greater participation of women in their political parties and to change gender-blind 
regulations, including discriminatory distribution of resources, it is necessary to design programs for building 
capacities for the empowerment of women in politics, especially vulnerable groups of women. These programs 
should be extended to the leadership of political parties in order to ensure a positive and stimulating political 
environment for women in which they can take a more active role. 

How can youth make changes? By getting involved in the work of political parties, sending requests for 
compliance with ZORS to political parties, monitoring the work of political parties and contacting the ARSBiH 
and the Ombudsman of BiH in cases of non-compliance with the law on equality and the law on prohibition of 
discrimination. We need to teach youth how to demand respect for their rights, how to ensure that laws do not 
remain a dead letter on paper but are applied to improve the current state of inequity and inequality.

Resource for reporting a violation of ZORS https://www.gcfbih.gov.ba/o-agenciji/zahtjev-za-ispitivanje/

Resource for reporting a violation of ZZD https://www.ombudsmen.gov.ba/Default.aspx?id=19&lang=BS

GENDER-BASED VIOLENCE
Solving the complex phenomenon of gender-based violence requires coordinated and synchronized actions 
of large number of elements of society from education, health, internal affairs and social policy. Prevention 
of gender-based violence includes all levels of education, from preschool to higher education, as well as 
educational institutions, social and health institutions, non-governmental organizations and the media. 
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analyses and research on the lower participation of young men and men in the higher education system. 

Changes in the education system require work on several fronts: in schools and educational institutions, 
ministries of education, institutions for gender equality and other actors of civil society, in order to promote the 
narrative of gender equity and zero tolerance towards violence against women. 

How can youth make changes? Advocacy actions, media campaigns, addressing the system are all activities 
that youth can undertake. Analyzing their own textbooks and creating campaigns on social networks is just an 
example of an activity that youth can undertake. Sharing stereotypical images and content under a common 
page on social networks can invite a suf cient number of youth to get involved. Disseminating information to 
the media in the form of press releases about harmful content in educational programs is one way to involve the 
media. The creation of requests for the analysis of gender-stereotyped content of all textbooks used in primary 
and secondary schools is already an advocacy action. What youth are asking for in this example is compliance 
with the Law on Equality in Education and the Convention on the Rights of the Child.

PROFESSIONAL AND PRIVATE ENGAGEMENT
With the aim of eliminating existing gender inequities in the labor market and in the division of family and 
household chores according to the UN pro le of gender equality for BiH, it is necessary to: 

Adopt strategies for work and employment, including strategies for families, with the aim of achieving gender 
equity in the labor market and an adequate balance between work and private life for both men and women, 
which will eliminate the gender wage gap and ensure access to necessary services social and health protection 
for all. Harmonize regulations on maternity bene ts to ensure equal rights and bene ts across the country, and 
to promote the use of parental leave for fathers so that unpaid work is more equitably distributed. In order 
to solve gender segregation according to occupation, it is necessary to ensure the introduction of a gender 
perspective in various employment strategies, starting with calls for public consultations and the development 
of guidelines for reducing segregation, which could also include the introduction of incentive systems for 
employers in branches traditionally dominated by men. 

How can youth make changes? Education about gender roles and how they affect the division of family and 
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EDUCATION

The recommendations of the Council of Europe (CM/Rec(2019)1) to member countries, among other things, 
state that children and youth adopt gender stereotypes at school through the curriculum, teaching materials, 
behavior and language, and therefore schools should be key subjects in changing attitudes and mitigating 
differences. According to the provisions of the Convention on the Rights of the Child, the child’s education must 
be directed towards the development of thier personality, talent, mental and physical abilities, the development 
of respect for human rights and basic freedoms as well as the principles guaranteed in the Charter of the United 
Nations, respect for parents, the child’s cultural identity, language and values, according to the national values of 
the country where the child lives, the country from which they may originate, as well as according to civilizations 
different from his own, preparing the child for a responsible life in a free society, in the spirit of understanding, 
peace, tolerance, gender equality and friendship towards all nations, ethnic, national and religious groups, as 
well as persons of native origin.

And in accordance with the above and with the aim of promoting gender equality and overcoming traditional 
gender roles in society that promote gender inequities, it is necessary to improve the entire educational system 
in BiH with the understanding that the curriculum and teaching staff, after the family, are the  rst external 
elements that create awareness of gender roles, that is, positions of power, expectations from men and women, 
as well as their responsibilities and privileges.

Gender stereotypes are still present in education and contribute to strengthening the stereotyping of gender 
roles in all parts of society, normalize violence against women and support gender inequities. To prevent 
this, gender stereotypes should be removed from education and replaced with content that emphasizes the 
importance of gender equity and respect for human rights. The Istanbul Convention and the BiH Law on 
Gender Equality call for the removal of gender stereotypes from the curriculum in order to promote respect and 
non-violent con ict resolution in relationships. It is necessary to include more information about the position 
of women throughout history, the  ght for the right to vote, important and successful women from the country 
and the world in the teaching content. In accordance with the understanding that gender equity does not only 
concern women and does not only consider the problems of women and girls, but it is also necessary to conduct 
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In accordance with the laws, men/young men/boys and women/young women/girls should have equal privileges, 
responsibilities, duties and opportunities. However, de juro and de facto, the situation in BiH today differs 
greatly. Bosnia and Herzegovina has established institutional mechanisms, from laws to institutions within the 
system whose task is to establish gender equality and combat discrimination. On paper, gender equality in BiH 
looks inspiring because a lot has been done in a relatively short period of time. Unfortunately, in practice, a large 
number of representatives of institutional mechanisms are familiar with the Law on Prohibition of Discrimination 
and/or the Law on Gender Equality.

Equity implies recognition of differences between the sexes, problems, dif culties and needs of both men and 
women and as such cannot be achieved in a vacuum, we cannot talk and work towards achieving equality if we 
only consider one gender.

Men/boys and women/young women are different, men/boys and women/young women are not the same, 
men/boys and women/young women differ in genitalia, hormones, physical strength and many other biological 
characteristics. Gender and the recognition of biological differences between men/young men and women/
young women are not a problem, the source of the problem, that deepens these differences and puts men/
young men and women/young women in rival, almost hostile positions, is “Gender”, that is, the social construct 
of a biological man/young man and biological women/young women.

Listed below are concrete recommendations related to the creation of strategies, programs and initiatives for 
achieving gender equity, however, the most important is changing social awareness, which begins with youth. 
Only the joint participation and equal action of young men and women in looking at gender-based patterns 
and rules and changing them can lead to gender equity. Without a change in social awareness regarding the 
harmfulness of traditional gender roles that lead to gender stereotypes and gender discrimination in all spheres 
of public and private life, without understanding how gender stereotypes and gender discrimination lead to 
violence or are already forms of some kind of violence, signi cant progress cannot be achieved.
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Recommendations and 
advice for elimination of 

harmful practices in 
the context of gender
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so women receive less attention than men. A special study on the portrayal of women in the 2018 elections 
showed that female candidates appeared in only 3% of analyses of media reports, and only three women 
appeared as political commentators/experts.

The media are apparently aware of their role, but essentially they do not represent part of the solution and, to 
the greatest extent, do not contribute to changing the situation where a woman is a victim of a man, often her 
partner, because the emphasis on possible reasons for violence that are of a personal nature is only a secret 
search for justi cation and not a way to clearly communicate the message that violence against women and 
domestic violence are absolutely unacceptable and prohibited by law. 

The voice of women who survived violence in the past is almost not heard in media reports. A person who 
has survived violence could offer their experiences in the  ght against violence and how to  nd a way and 
strength to keep violence in their past. Such articles could be educational and, in contrast to reporting in a ’dark 
chronicle’ about the fact that violence has happened, offer readers who are affected by domestic violence a way 
to overcome it, to be a guide for both abusers and women who suffer violence to stop it. Violence is reported 
only when it has already happened, rarely with a certain time delay, or rarely for the purpose of prevention.

• 
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partner. Despite this, 84% of women do not report violence to the police, and when asked why, 38% of them 
answered that the violence was not signi cant and that they believe it was a family matter (33%).

Research on gender-based violence in intimate partner relationships of youth in Bosnia and Herzegovina 
(conducted in secondary schools in Bosnia and Herzegovina) indicates the following facts: two-thirds (67.7%) 
of the respondents have at least one experience of some form of gender-based violence in their previous 
partner relationships. Violence is present in all forms, however, frequency, control and manipulation (61.9%) 
stand out as a special form of violence, which most authors consider a form of psychological violence. Half 
of the respondents experienced some form of psychological violence in partner relationships, while sexual 
and physical violence is represented to a lesser extent in the adolescent population. There are no statistically 
signi cant differences in the experiences of violence with regards to gender, but numerous world studies, 
the results of which are con rmed by our research, highlight the disparity in the consequences, that is, the 
consequences of gender-based violence are more harmful for girls who experience it more deeply and for 
longer periods of time. Attitudes that are based on traditional beliefs about gender roles, stereotypes, and 
positive attitudes toward violence, in general, are associated with intimate partner violence. 

On average, youth start their  rst relationships at the age of 15, boys have more short-term relationships and are 
primarily focused on sexuality, while girls strive for longer relationships and are more focused on emotionality.

MEDIA

The Law on Gender Equality of Bosnia and Herzegovina states the following, in the part relating to the media: 
1) Everyone has the right to access the media regardless of gender; 2) It is forbidden to publicly display and 
present any person in an offensive, belittling or humiliating manner, with regards to gender; 3) The media are 
obliged to develop awareness of gender equality through program concepts. 

Many journalists do not show any gender sensitivity in their reporting. Women in BiH are rarely in the center of 
the main news, especially in the main  elds such as politics, economy and governance, which are reserved for 
men. Stereotyping and unbalanced reporting from gender perspective contribute to unequal power relations 
between the sexes. In addition, most media convey prevailing gender stereotypes about women in elections, 
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GENDER-BASED VIOLENCE

Image 8. SOS hotline number for victims of family violence

Violence against women is extremely widespread in Bosnia and Herzegovina, as shown by the  rst national 
survey on violence against women coordinated by the Agency for Gender Equality of Bosnia and Herzegovina 
in 2013. The research showed that 47.2% of the surveyed women experienced some form of violence at 
some point in their lives after they turned 15 years old. The perpetrator of violence is a person from their 
immediate environment (current or former partner, family or household member, friend, colleague, and so on). 
The majority of women suffered psychological (41.9%), followed by physical (24.3%), sexual (6%) and economic 
(4.8%) violence. Violence most often occurred in partner relationships (in 39% of surveyed women, where the 
perpetrator is a former or current partner), which indicates that most violence against women occurs in the 
private sphere.

A slightly more recent study on violence against women from 2019, conducted by the OSCE mission, showed 
that 48% of women in Bosnia and Herzegovina, after the age of 15, had suffered some form of abuse, including 
intimate partner violence, non-partner violence, stalking and sexual harassment. The rate of partner violence 
is 35%. The most common psychological consequence of violence against women is fear, reported by 55% of 
women who survived violence from a current partner and 70% of women who survived violence from a previous 
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VIOLENCE

Image 7. Violent deaths by sex

Men, as well as women, are subject to gender roles and mental health problems, however, research shows that 
men are  ve times more likely to commit suicide than women, and men are three times more likely to develop 
addictions than women. But men are less likely to seek help in the form of psychotherapy because men and 
young men face gender roles and stereotypes that promote suppression of emotions in men, which affects 
men’s mental health, as well as the phenomenon of gender-based violence.
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and almost two-thirds of men (63.8%) spend less than 20 hours a week. Older women and women with a lower 
level of education spend more time doing housework and other family responsibilities, including childcare. 

More than two thirds of women (67%), when they have to choose between work and family, almost always and 
more often give priority to family.

POLITICAL ENGAGEMENT

 

Image 6. Elected candidates on Local elections of 2020 by sex

The presence of women in management, decision-making and public life is still characterized by pronounced 
gender differences, despite signi cant activities on the political empowerment of women and legislative changes 
aimed at encouraging women to take up political and decision-making positions in Bosnia and Herzegovina. 
Examples of harmful practices are in patriarchal education that affects the roles into which women and men are 
classi ed from the very beginning, which is usually re ected in the notion that men are better leaders, and that 
women are for roles in the private sphere of life. Research in the RS showed that 31.6% of adult women and 
39.1% of men believe that public activities are closer to men and private activities to women.
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Image 5. Distribution of household chores 

The conclusions of the research on the topic “The in uence of gender division of family and household chores 
on the professional life of employed women in Bosnia and Herzegovina” show that the relationship between 
the average monthly earnings of women and their partners is unequal. Namely, in slightly less than a third of 
cases (30.2%) the woman and her partner have the same income, while in almost every other relationship (in 
46.2% of cases) the man belongs to a higher income category. In only 13.6% of cases, it is the woman who 
earns more. The economic inequality of women and their partners is also indicated by the inequality in the 
use of cars - half of the households (49.4%) own one car that is mostly or exclusively used by their husband/
partner, while 5.5% of them have one car that is mostly or exclusively used by the female respondent. In 93.8% 
of relationships, all or most of the regular routine work is performed by women. Considering responsibilities 
related to childcare, men most often take on responsibilities such as playing and going for a walk their child and 
helping their child with something. Only occasional household chores (for example, apartment maintenance, 
car maintenance and minor household repairs, and such) are mostly performed equally by both partners and 
predominantly by the husband/partner. Employed women spend  ve times more time on routine housework 
than their partners. Three- fths of women (61.4%) spend an average of more than 20 hours a week on childcare, 
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PROFESSIONAL AND PRIVATE ENGAGEMENT

Women make up the majority of the workforce in traditionally “female” occupations, that is, in health care 
(pharmacy, dentistry, medicine), language studies, and are dominant among teaching staff at all levels of 
education (except at universities). Only 10% of women are educated in the  eld of mechanical and electrical 
engineering. Law, economics, architecture and biotechnology have approximately equal representation of men 
and women. Unfortunately, a high vocational education does not mean a guaranteed place on the labor market 
for women, because jobs are still seen as male and female, and pro ling in employment means that highly 
quali ed women are not treated the same as highly quali ed men.

Although there is legislation that encourages this, research results show that women in the business world in a 
spectrum of different roles do not ful ll their full potential. Of the total number of employees, according to the 
data of the Agency for Statistics of BiH from the  rst quarter of 2021, 36.5% of the total number of employees 
are women, while on the side of the unemployed, women make up 50.3%. Of the total number of supporting 
members, who are usually unpaid for their work, 70.2% are women.

When we consider the representation of women in entrepreneurship, it is estimated that their representation in 
Bosnia and Herzegovina is around 31%, while at the same time their participation in management positions is 
signi cantly less compared to men. Examples of harmful practices in the  eld of employment are that women 
are much less likely to be directly employed in managerial positions, and the probability of advancement to 
middle and higher management positions is automatically much lower. Research shows that, in Bosnia and 
Herzegovina, men have four times more opportunities for advancement than women.
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Over the past 20 years, a greater number of women have completed graduate and postgraduate studies. This 
statistic changes in doctoral studies in favor of men.

Image 4. Master’s degrees, specialist degrees, and doctorate degrees by sex

Of those who completed higher education in 2020, 60% are women and 40% are men. More than half of women 
have graduated, obtained their master’s and doctorate degrees in the  elds of health and social protection, 
education and social sciences, and these are also the  elds of education in which women outnumber men. 
A greater number of men completed their higher education in the  elds of information and communication 
technologies, engineering, production and construction, and also in the  eld of services.
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are perceived as neater and with nicer handwriting, boys are more likely to be blamed for disrupting classes 
while talking even though girls also participate in it, professors will often give boys/young men physical tasks, 
for example carrying benches while literary or other tasks will be assigned to girls/young women. Although 
laws prescribe equal treatment and equality, gender stereotypes and prejudices are present in the education 
system. Research shows that boys and girls receive different feedback on the same work and are corrected 
differently on assignments. Another major  nding is that girls are given feedback on problem solving faster, 
while boys are given more time to come up with results on their own. The aforementioned gender stereotypes 
cause differences in approach, therefore, girls are expected to be more socially skilled, while boys should 
know very clearly what they want. Another idea is that teachers think that the most important thing for girls 
is how something is said. In teamwork, boys are expected to take the lead, while girls must maintain good 
cooperation. It is also thought and expected that boys are harder and louder, while girls are more diligent, know 
how to listen and are less subversive.

Image 3. Graduates by sex
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EDUCATION

Image 2. Secondary school students by type of school in the academic 2020/2021

In the academic 2020/2021, more than half of secondary school students attended technical schools, while 
every  fth secondary school student attended gymnasium. Differences in gender representation are greatest 
in vocational schools, where about 75% are male students. In other types of secondary schools, there are more 
female students. Analyses point to examples of harmful practices in education, which show that during oral 
examinations, boys get more questions, male and female teachers question boys and girls differently, girls 
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The data in the further text is from the Report on Women and Men in BIH 2021, issued by the Agency for 
Statistics BIH

Image 1. Population in BiH by sex in u 2013.

In BiH, 51% of population are women, and they are represented in the executive power, with approximately 
20%. The Law on Gender Equality states the legal obligation to represent the less represented gender (in this 
case, women) with 40%, however, in practice and in the Electoral Law, this applies only to lists of candidates. 
When you look at occupations where women are in the majority, such as health, education and social work, you 
will see that even in these  elds the majority of executive positions are held by men.
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Overview of the 
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Institutional mechanisms

The network of institutional mechanisms for gender issues in Bosnia and Herzegovina includes all levels of 
legislative and executive power. Commissions/committees for gender equality have been established within 
the legislature at all levels. 

At the national level, the Commission for Gender Equality of the Parliamentary Assembly of BiH operates, 
and at the entity level, the Commission for Gender Equality of the House of Peoples and the Commission for 
Gender Equality of the House of Representatives of the Parliament of the Federation of BiH and the Equal 
Opportunities Committee of the National Assembly of the Republic of Srpska operate. Commissions for gender 
equality of cantonal assemblies in the Federation of Bosnia and Herzegovina were also established. At the 
local level, commissions operate within the framework of municipal councils/municipal assemblies in almost 
all municipalities in Bosnia and Herzegovina. Certain commissions at the cantonal and municipal level are not 
functional, and it is necessary to strengthen the capacities of the aforementioned commissions so that they can 
carry out activities from their mandates. 

In the executive branch, within the Ministry of Human Rights and Refugees of BiH, the Agency for Gender 
Equality of Bosnia and Herzegovina operates, and at the entity level the following were previously established: 
Gender Center of the Federation of BiH and Gender Center - Center for Gender Equality and Equality of the 
Government of the Republic of Srpska At the cantonal level cantonal committees for gender equality were 
established in the Federation of BiH. Commissions for gender equality were also established at the of ces of the 
heads of municipalities. Unfortunately, it cannot be said that all established commissions work adequately and 
continuously. Within the framework of the Ministry of Human Rights and Refugees of Bosnia and Herzegovina, 
the Platform for the Promotion of Children’s Rights operates within human rights.

• 
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everyone in Bosnia and Herzegovina. With the adoption of the Law, new and important concepts were introduced 
into the legal system of BiH, such as: transfer of the burden of proof, class action lawsuits, prohibition of 
retaliation, that is, victimization, as well as increased protection of victims of discrimination in cases of mobbing, 
sexual harassment, urgency of proceedings, and such.

In addition to these laws, the family laws of the Federation of BiH and the Republic of Srpska prohibit domestic 
violence, and the criminal laws of BiH, the Republic of Srpska, the Federation of BiH and the Brko District 
criminalize domestic violence, as well as a number of other criminal acts, which are de ned in a gender-neutral 
manner, except those acts which, by their nature, may only refer to women as victims, and also provide a basis 
for prosecuting the perpetrators and protecting the victims in terms of gender-based violence. This creates 
a framework for general prevention of violence against women, among other crimes. The Law on Protection 
from Domestic Violence of the Federation of Bosnia and Herzegovina, the Law on Protection from Domestic 
Violence of the Republic of Srpska and the Law on Protection from Domestic Violence in Brko District de ne 
the methods of protection against domestic violence, as well as the sanctioning mechanisms.

The Parliamentary Assembly of Bosnia and Herzegovina adopted: Resolution on the  ght against violence 
against women in the family; Resolution on the improvement of the family in Bosnia and Herzegovina and 
the Strategy for the prevention and  ght against domestic violence. In all the mentioned documents, and in 
accordance with international standards, the emphasis is placed on the development of an education program 
for all subjects of protection of victims of gender-based violence, the creation of statistical databases on 
victims of gender-based violence, on persons who commit violence and their mutual relationship, as well as 
the necessity to develop and apply a multidisciplinary approach to the protection of victims of violence and 
support to people who commit gender-based violence, as well as the promotion of non-violent behavior. This 
includes a series of activities that are carried out and will be continuously carried out in educational institutions 
(from pre-school institutions to higher education institutions), all with the aim of educating boys and girls about 
non-violent behavior, which will ultimately change awareness of younger generations about the stereotypical 
roles of boys/men and girls/women in the society.
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Bosnia and Herzegovina has rati ed or inherited several international instruments, the UN Convention on the 
Rights of the Child is contained in Annex I of the Dayton Peace Agreement and like other conventions rati ed 
by BiH, including the UN Convention on the Elimination of All Forms of Discrimination against Women (CEDAW, 
1980) and its Optional Protocol, which was later reaf rmed by the Beijing Declaration and Platform for Action 
(1995), by which the signatory countries committed themselves to take steps towards achieving gender equality. 
Obligations from the CEDAW and recommendations of the Committee for the Elimination of Discrimination 
against Women, as well as other UN recommendations on women’s human rights and gender equality are 
included in the priorities of the third Gender Action Plan of Bosnia and Herzegovina for the period 2018-2022, 
and the third Action Plan for the implementation of UNSCR 1325 “Women, peace and security” for the period 
2018-2022. Bosnia and Herzegovina was among the  rst in Europe (in 2013) to ratify the Council of Europe 
Convention on the Prevention and Suppression of Violence against Women and Domestic Violence (Istanbul 
Convention). For the purposes of implementing the Istanbul Convention, Bosnia and Herzegovina adopted the 
Framework Strategy for the Implementation of the Istanbul Convention in Bosnia and Herzegovina in 2015. The 
Council of Europe Convention on preventing and combating violence against women and domestic violence 
- the Istanbul Convention (2011), which Bosnia and Herzegovina rati ed in 2013, and committed to undertake 
a series of legislative and other measures to ensure a legal, institutional and organizational framework for 
prevention violence against women, protection of victims of violence, and punishment of perpetrators of 
violence. 

The Law on Gender Equality in BiH (ZoRS BiH) was adopted in 2003 in BiH, and was amended in 2009, which 
made the legal standards of gender equality established by the Convention on the Elimination of All Forms 
of Discrimination against Women an integral part of the legal system of BiH. The law is the most important 
instrument for developing awareness of gender equality issues and introducing the principles of gender equality 
into public policies and regulations. This law regulates, promotes and protects gender equality and prohibits 
discrimination, and guarantees equal opportunities to all citizens, both in the public and private spheres of life.

The Law on the Prohibition of Discrimination in BiH was enforced in August 2009, and was amended in 2016. The 
law precisely de ned the concept, types and forms of discrimination and established mechanisms of protection 
against discrimination, and thus created a framework for the exercise of equal rights and opportunities for 
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International and domestic legal framework  

Legal instruments in Bosnia and Herzegovina, relevant to equality and children’s rights, have international and 
domestic legal sources.

The Constitution of Bosnia and Herzegovina and the constitutions of the entities establish a general right 
to protection against discrimination. In accordance with that, one of the basic principles regulated by the 
Convention on the Rights of the Child is the principle of non-discrimination. Based on Article 2, Paragraph 1 of the 
Convention on the Rights of the Child, all rights apply to children without discrimination of any kind, regardless 
of race, color, gender, language, religion, political or other opinion, national, ethnic or social origin, regardless 
of the property ownership status, disability, birth or other status to which the child, his parents or legal guardians 
belong, and Paragraph 2, the state undertakes all appropriate measures to ensure the protection of the child 
from all forms of discrimination or punishment based on status, activity, expressed opinions or convictions of the 
child’s parents, legal guardians or family members. The right to protection against discrimination guarantees all 
citizens of Bosnia and Herzegovina the right to participate in political parties, participate in public affairs, equal 
access to public services and the right to vote and be elected. The Constitution of Bosnia and Herzegovina, 
however, does not prescribe a general obligation of certain representation of the sexes (quota, proportion, 
parity, and so on) in public life, nor a special obligation regarding representation in the legislative, executive 
or judicial authorities, however, it contains provisions on the prohibition of discrimination based on sex in the 
process of enjoying the rights and freedoms established by the Constitution of BiH and international agreements 
listed in Annex I of the Constitution. The peculiarity of the legal system, especially in the case of human rights, is 
evident in the fact that certain international human rights instruments are part of the Constitution of Bosnia and 
Herzegovina, and that Bosnia and Herzegovina is also a signatory state to these same conventions. The fact that 
international instruments are part of the Constitution of Bosnia and Herzegovina results from the obligations 
of state bodies and authorities towards citizens regarding the recognition, enjoyment and protection of human 
rights. International legal instruments, which are enforced in Bosnia and Herzegovina and refer to the equity 
of women and men, are contained in Annex I of the Constitution of Bosnia and Herzegovina. Annex I also 
contains the UN Convention on the Rights of the Child, which contains two main components:  rst, to extend 
basic human rights to children, and second, to protect children from various forms of economic and sexual 
exploitation and other dangers.



11

Legislative and 
institutional framework
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PATRIARCHY - in a general sense, it is a form of social organization, formal or informal, in which men have 
primary control over social, political, economic and cultural institutions. Dominance is expressed through various 
social practices and customs and is followed and perpetuated by corresponding social ideologies. 

• ABBREVIATIONS

Agency for Gender Equality BiH ARS BIH

Bosnia and Herzegovina BIH

European Union EU

Federation of Bosnia and Herzegovina FBiH

Gender Action Plan GAP

Gender Center GCK

Convention on the Elimination of All Forms of Discrimination Against Women CEDAW

Convention on the Rights of the Child CROC

Civil Society Organization OCD

Parliamentary Assembly of BiH PSBiH

Republic of Srpska RS

United Nations UN

Council of Europe VE

Law on Gender Equality in u BiH ZORS

Law on Prohibition of Discrimination ZZD
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of employment and generating their own income, con scation of work resources, imposition of the 
obligation to constantly submit detailed reports on spending money, and so on. 

GENDER SENSITIVE - approach according to gender and/or considering a gender dimension. For example, 
gender dimension, gender-aware policy, gender-sensitive language. A gender-aware policy includes not 
only limited attempts to promote equity in the application of special measures to help women, but also the 
mobilization of all general policies and measures, especially with the aim of achieving equity through active and 
open consideration, already in the planning phase, of their possible effects on a certain situation in which men 
and women  nd themselves (gender perspective). 

GENDER-SENSITIVE LANGUAGE - the use of language that achieves gender equity in writing and speech. 
For example, occupations of women written or spoken in female gender – Actress. 

ACTIVISM - generally conscious action with the intention of producing social or political change. Although 
activism is often identi ed with protests and dissent against phenomena in society, it contains a wide range 
of forms and modes of action. Some forms of activism are directed towards the governing structures with 
demands for changes in laws and policies, while others are more directed towards direct action among citizens, 
towards raising public awareness of a certain problem. 

FEMINISM - name for a group of political movements whose goal is social, political and economic gender 
equity, that is, equalization of women’s rights with men’s rights. 

Feminism has developed in waves:

• The  rst wave of feminism - lasts through the 19th century and marks the struggle of women for the right to 
vote. These feminists are known as suffragettes. 

• The second wave of feminism - begins in the 60s of the last century and lasts until the 80s. It indicates the 
classic settings and focuses of feminism; mass movement organization, gender equality, anti-imperialism, 
legislative change, women’s and feminist magazines, women’s education, issues of male violence and the 
like. 

• The third wave of feminism - begins at the end of the 80s of the last century and continues to develop 
today; it tries to negate sex and overcome sex differences and is therefore close to other theories: queer 
theory, post-colonial theory, transnationalism, ecofeminism, trans-feminism and other new feminist theories 
and new social issues faced by women. 
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When considering youth, violence may take place inside and outside of school, and the victims, as well as the 
perpetrators of gender-based violence, may be both boys and girls. Gender stereotypes represent distorted 
images that strongly in uence the interpretation of male and female behavior. The same behavior in men and 
women is interpreted in different ways. Traits and behaviors that are often attributed to only one gender are 
the result of tradition, stereotypes and unjusti ed generalizations, and therefore, in practice we encounter the 
justi cation of violence and bullies, and the victims are blamed for what they did as well as what they did not do. 
This is a consequence of gender stereotypes that were accepted in early childhood. Gender stereotyping starts 
in early childhood and therefore there is a need to address this problem at the earliest stages of life. Children 
often try to harmonize their behavior with the wishes of their parents and adults around them. That is the 
reasons they accept attitudes imposed on them by family, school and society, they “learn” what is appropriate 
for boys and what is appropriate for girls, and thus gender stereotypes become the way they behave. There is a 
division in which traditional society values the “male gender norm” of dominance, aggression and competition 
more than the “female gender norm” of submission, fragility and softer behavior. After they grow up, the 
assumption is that they will continue the cycle of inequality between women and men, which will be their model 
of behavior throughout their lives.

FORMS OF VIOLENCE:

• Physical violence, which implies the use of body parts or weapons to threaten, punish, dominate, control 
or hurt another person. It can be done in different ways and means, and it can result in light or serious 
bodily injury.  

• Psychological violence refers to a serious threat that the life or body of a family member will be 
attacked. Psychological violence also refers to intimidation, constant criticism, underestimation, various 
accusations, emotional blackmail, creating insecurity in the victim, verbal abuse, harassment, bullying, 
and so on.  

• Sexual violence refers to any form of violation of sexual freedom and morality, any form of degradation 
and humiliation on a sexual basis, any form of coercion into sexual intercourse and rape. This type of 
violence is often accompanied by physical and psychological violence, and these cases of violence are 
often carried out simultaneously and are particularly humiliating.  

• Economic violence mainly includes con scation of money and valuables, control of earnings and 
income, prohibition of family members from disposing of their own and shared income, prohibition 
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the effect or intention of reducing or abolishing the recognition, enjoyment or exercise of human rights and 
fundamental freedoms. 

There are 3 types of gender discrimination: 

direct – unfavorable treatment of a person or a group; for example, a job advertisement that exclusively seeks 
a female person for the job of a waitress. 

indirect – application of the so-called “neutral” regulations or measures with a negative effect on discriminated 
groups, for example, a ban on wearing religious symbols in the workplace, which directly affects women wearing 
coverings. 

systemic – social and cultural values and norms (public policies).  

GENDER QUOTA - positive measurement instrument whose goal is to accelerate the achievement of gender-
balanced participation and representation. The percentage or number of seats or mandates that is allocated to 
women and/or men is determined, mainly according to certain rules or criteria. 

SEXISM - discrimination or segregation of a person of the opposite sex (most often female). It is based on 
gender prejudices (attitudes about different abilities of people determined by their biological sex). Sexism also 
results in gender discrimination.

GENDER-BASED VIOLENCE - one of the most widespread forms of violation of human rights and violation of 
human dignity. Gender-based violence is a global phenomenon that affects millions of women, but also men 
and children, regardless of their social status, culture, religion, nationality, physical and intellectual abilities, 
civil status or sexual orientation. Gender-based violence is any act of violence against a person because of 
their gender, sex or sexual orientation. In a patriarchal society, in which different roles are assigned to men and 
women, and the roles and qualities of men are privileged, women and girls are more often and more seriously 
affected by different forms of gender-based violence.  

It is important to note that patriarchal gender roles are equally dif cult for men and women, boys and girls. 
De nitions of gender-based violence are extended to all those forms of violence that are associated with (a) 
social expectations and social positions based on gender and (b) disrespect for socially accepted gender roles. 
Thus, gender-based violence is a term increasingly associated with any act of violence that originates from 
some form of “patriarchal ideology”, and which, therefore, may be committed by men or women against men 
or women in order to preserve the social power of (heterosexual) men.
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SEX – biological characteristics of the human species on the basis of which male or female sex is determined. They 
are the same all over the world, which means that male and female children in Africa, Bosnia and Herzegovina 
and Canada have the same biological characteristics. Therefore, on the basis of biological characteristics such 
as hormones, body structure, reproductive organs, human beings are divided into male and female sex. 

GENDER - concept that refers to the expected, imposed or adopted social behaviors of men and women, 
which are determined by culture, tradition, religion, time, and so on. This social construct affects the position of 
men and women in society, mutual relations between men and women, their responsibilities and opportunities, 
and role in society.  

GENDER EXPRESSION/PRESENTATION - way in which each person expresses themselves in terms of gender 
through behavior, clothing, hairstyle, voice, body language, physical features and/or other external markings. 

GENDER EQUITY - equity of male and female genders regarding privileges, rights, responsibilities and 
opportunities. Gender equity does not promote the equality of men and women, because they are not equal, 
but rather respects their speci cities as two different sexes and demands equal treatment of both sexes in all 
segments of society. 

GENDER ROLES - behavioral template (a set of characteristics, ways of behaving, attitudes, activities, norms, 
obligations and expectations) imposed by society, which sets demands on people based on their gender. 
Gender roles imposed by society are related to the choice of employment, profession, division of household 
chores, types of entertainment. Men and male roles are typically associated with productive roles (earning), 
while women and female roles are most often associated with reproductive roles (helping activities). 

GENDER SOCIALIZATION - process by which individuals learn cultural behaviors associated with concepts of 
femininity or masculinity. 

GENDER STEREOTYPES - generalized beliefs about the “typical” characteristics of women or men (for 
example, girls are gentle and boys are violent; men are rational and women are emotional).

GENDER PREJUDICES - any statement or behavior that is based on stereotypes of separate roles for men 
and women, boys and girls. Prejudices, unlike stereotypes, although they are generalized beliefs, additionally 
include a note of emotion and a call to action. If such statements are spoken or written in a public space, then, 
in addition to the psychological, this type of violence can also have a social component. 

GENDER DISCRIMINATION - any distinction, allocation or restriction made on the basis of gender, which has 
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